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ABSTRACT
The Covid-19 pandemic posed new challenges and opportunities for participants in education. The following article reveals the expe-
riences of pre-primary education teachers in assessing children’s achievements and progress in distance education during the first 
lockdown of the Covid-19 pandemic. The qualitative research involved 15 pre-primary education teachers who worked remotely in 
the spring of 2020. The method of semi-structured interview was chosen. The continuity of education was found to be maintained. 
All activities were transferred to distance education by emphasising the opportunity for parents to engage, interest and motivate 
children. Various tools for distance education were used: online platforms and social networks, general digital software, and specia-
lised software for the creation and demonstration of teaching materials. The assessment of children’s achievements and progress in 
distance education is seen by teachers as a complex process that requires a high level of parental involvement. 
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Introduct ion

The Covid-19 pandemic posed new challenges and opportunities for participants in education (heads of edu-
cational institutions, teachers, students and their parents). The sudden transformation of teaching/learning caused 
by the global pandemic allows us to examine the possibilities of adapting distance education to ensure children’s in-
volvement, provision of personalisation, timely feedback, and assessment of children’s achievements and progress, 
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by ensuring the academic integrity and quality of education. The Covid-19 pandemic has substantially affected 
every area of human life: from the economy, medicine and education, to daily life, social relations and vocabulary. 
Many of us began to commonly use words such as ‘Teams’, ‘Zoom’, etc, in everyday speech (Dwivedi et al., 2020). 
Masonbrink and Hurley (2020) suggest paying attention to the importance of ensuring that students have reliable 
access to technology, stable learning environments, the assessment of children’s achievements and progress in the 
face of possible lockdowns and closure of educational institutions. Sintema (2020) notes that prior to the Covid-19 
pandemic, research seldom focused on the impact of global pandemics on education.

The ‘Programme of the Government of the Republic of Lithuania’ (2020) pays special attention to high-
quality education that is accessible to all. Recently, in the field of pre-school education, the issue of the quali-
ty of educational services has been specially analysed and discussed. It was important for a number of factors 
related to the elements of change in the child’s social role, the representation of the interests of the users 
(students’ parents) of educational services, and the transfer and application of principles of universal quality 
in the pre-primary age children’s education sector. The following is especially relevant when assessing the 
teaching/learning situation during the Covid-19 pandemic.

Many Lithuanian and foreign researchers have studied the assessment, documentation and information of the 
child’s achievements under the usual conditions of the educational institution: Alasuutari, Markstrom (2011), Boyd 
(2011), Brenneman (2011), Bernotienė, Juraitienė (2011), Diamond, Justice, Siegler and Snyder (2013), Gerde, 
Schachter and Wasik (2013), Indrašienė, Žibėnienė (2014), Ramanauskienė, Norvilienė (2017), and others.

The situation with distance education during the Covid-19 pandemic was analysed from various points of view. 
The professional activities of educators working in the conditions of the Covid-19 pandemic was analysed by: Ber-
tling, Rojas, Alegre and Faherty (2020), Donohue, Johnson, Lucas, Lynd, Mukerjee and Thouvenelle (2020), and 
Di Pietro, Biagi, Costa, Karpiński and Mazza (2020). The likely impact of Covid-19 on education: reflections based 
on the existing literature and international datasets (Pokhrel, Chhetri, 2021). Difficulties experienced by teachers, 
aspects of the newly reorganised educational process, and newly acquired skills, as well as guidelines for further 
work, are analysed: Schleicher (2020), International Task Force on Teachers for Education 2030 (2021), Covid-19: 
A global Crisis for Teaching and Learning (2020), Technical Note Education during the Covid-19 Pandemic, Ver-
sion 1 (2020). Yoshikawa, Wuermli, Britto et al. (2020), Verma and Priyamvada (2020), and in the project ‘Distance 
Education of Children during the Covid-19 Pandemic: Threats and Opportunities from an Ecosystem Perspective’ 
(2020) carried out by Vilnius University researchers. The following articles and reports provide recommendations 
for teachers, administrators in educational institutions, and parents.

Issues related to progress and evaluation changes while working remotely are discussed in the work of the follo-
wing authors, and research data are presented in the following documents: Reimers (2020), Guidelines on Distance 
Education during COVID-19 (2020), and Policy Brief: Education during Covid-19 and beyond (2020). According 
to Reimers (2020), the Covid-19 situation and changes in the educational reality raise fundamental questions in the 
professional perspective of educators. Many of the functions performed by educators are changing, or rather are 
moving into virtual reality. Brown, Te Riele, Shelley and Woodroffe (2020) argue that teachers are well versed in the 
development of targeted learning experience to meet clear objectives and evaluations of the curriculum. However, 
the transfer of all learning to distance learning requires time, a lot of additional knowledge, and assistance from 
professionals in other fields. Azevedo et al. (2020) emphasise that the damage caused by the Covid-19 pandemic 
and its phenomena to children’s teaching/learning is already clearly visible. 

Even though a review of the scientific literature suggests that the Covid-19 situation and changes in the 
educational process are analysed, it can be noted that the field of pre-primary education is little studied. 
There is no research that reveals the experiences of pre-primary education teachers about the assessment of 
children’s progress and achievements in distance learning. The assessment of achievements is very important 
for the improvement of the educational process, because the quality of education is also assessed in view of 
children’s achievements. Continuous research data show that high-quality early childhood education helps to 
solve many social problems, such as poverty and unemployment, reduces dependencies, improves academic 
achievement, and has a positive impact on the quality of life (Quality of Pre-primary Education, 2012; Pro-
posal for a Council Recommendation on High Quality Early Childhood Education and Care Systems, 2018).



ISSN 2029-9370. Regional FoRmation and development StudieS, no. 2 (34)

145

Guidelines for the assessment of pre-primary children’s achievements and progress and other educational ele-
ments are established by the General Curriculum of Pre-primary Education (hereinafter the Programme), which 
was prepared and published in 2014 during the implementation of a project financed by the European Social Fund 
and State Budget of the Republic of Lithuania. Pre-primary education has been compulsory in Lithuania since 
2016. The programme indicates that the assessment of children’s achievements plays a crucial role in achieving the 
intended goal. The assessment is based on the long-term observation of the child, and the collection and summary 
of information from a variety of sources. The programme identifies five competencies: social, health, cognitive, 
communicative and creative. Areas of education assigned to each competence are indicated. The achievements of 
each competence are divided into provisions, abilities, knowledge and understanding specific to the intended area of 
education; educational guidelines are indicated. The optimal level (according to individual abilities) of educational 
achievements-competencies forms and ensures the school maturity of a child. The programme states that the level 
of competence is revealed when a child acts in a natural or purposefully created situation: while playing, commu-
nicating, participating in project activities, during picnics, excursions, or the like. All the mentioned provisions are 
a guide for the pre-primary education teacher to how the assessment of each child’s achievements and progress 
should be planned, organised, implemented and documented. During the lockdown, with the move to distance lear-
ning, conditions for the assessment of children’s achievements and progress changed significantly. The article raises 
problematic questions: how pre-primary education teachers assessed the achievements and progress of students, 
and what experiences were gained during the lockdown due to the Covid-19 pandemic in distance learning. 

Research object: experiences of pre-primary education teachers in assessing children’s achievements 
and progress in distance learning due to the lockdown during the Covid-19 pandemic.

The aim of the research is to investigate the opinion of pre-primary education teachers about their 
experiences of distance learning in assessing children’s achievements and progress during the first lockdown 
in the Covid-19 pandemic.

Research methods: analysis of scientific literature and documents, qualitative research, semi-structu-
red interview, qualitative content analysis.

1 .  Research methodology

A qualitative research methodology was chosen to reveal the experiences of pre-primary education teachers in 
assessing children’s achievements and progress in distance education during the first lockdown due to the Covid-19 
pandemic (Creswell, 2014; Žydžiūnaitė, Sabaliauskas, 2017). The method of semi-structured interview was chosen. 
When planning the research questions, six topics were identified: situation assessment (in the context of adminis-
tration and staff); organisation of teaching/learning activities when conducting distance learning; assessment of 
children’s achievements and progress in the analysed situation; feelings, experiences of teachers, children and pa-
rents; advantages and disadvantages of distance pre-primary education; and preparation strategy by anticipating 
distance education in the future. The philosophy of dialogue is very important in relation to the educational situation 
analysed in the following article. A dialogue is generally considered as the best form of communication and conflict 
resolution in building relationships. When dialogue is sought, it is often clear that communication, consensus and 
agreement are sought (Buber, 2001; Gutauskas, 2010). The philosophy of dialogue was very important in analy-
sing possibilities for cooperation, adapting the content and methods of education, and creating interaction between 
the participants in the educational process in distance learning during the Covid-19 lockdown. The research was 
conducted in October and November 2020. A targeted, criteria selection of research participants was applied. The 
main criterion was pre-primary education teachers who worked remotely in the spring of 2020 during the Covid-19 
lockdown. An invitation to participate in the research was sent to all educational institutions in the city of Klaipėda 
(Lithuania) that provided pre-primary education. Research participants. Fifteen pre-primary education teachers 
from Klaipėda who worked remotely in the spring of 2020 during the Covid-19 lockdown agreed to participate in 
the research. The demographic characteristics of the research participants are presented in Table 1. The range of age 
and qualifications of the study participants allows us to expect the validity of the research data.
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Table 1. Demographic characteristics of informants.

informants gender age pedagogical experience Qualification category
M1 Female 34 12 Teacher
M2 Female 42 9 Teacher
M3 Female 34 9 Senior teacher
M4 Female 48 25 Methodologist
M5 Female 59 40 Teacher
M6 Female 61 42 Teacher
M7 Female 60 40 Methodologist
M8 Female 56 32 Methodologist
M9 Female 48 26 Methodologist
M10 Female 45 21 Methodologist
M11 Female 66 43 Methodologist
M12 Female 50 22 Senior teacher
M13 Female 64 45 Senior teacher
M14 Female 57 33 Senior teacher
M15 Female 48 16 Methodologist

Data collection and analysis. The participants in the research were sent a research consent form, which 
contained all the information related to the organisation of the research: the research aim, process, an assu-
rance of confidentiality, the duration of the research, etc. After receiving signed consent, the research time 
was agreed on with each participant. The semi-structured interview was conducted remotely using the Zoom 
application. Conversations were recorded. The total duration of interviews is more than eight hours, and 
65 pages of transcribed text. Confidentiality is maintained, the personal data of the research participants were 
depersonalised, and the research materials are available only to the researchers. The research data were pro-
cessed using qualitative content analysis. Each transcribed text was read by the group of researchers. The text 
was read to form an overall picture, and essential sentences or parts of them related to the analysed topic were 
singled out. The text was divided into meaningful units that are represented by phrases, sentences and key 
words which are directly related to the analysed phenomenon; meaningful units were grouped, in order to 
combine them into an overall structure. ‘When reviewing the structure, it is checked whether all transformed 
meaningful units are included, whether more general ones include composite meaningful units’ (Čepienė, 
Teresevičienė, 2010: 78). Further questions were once again clarified with the research participants. After 
the research report was prepared, the informants were offered the chance to get acquainted with it. The infor-
mants provided no comments. When presenting the research findings, statements were coded, e.g. M1, M2, 
etc. The grammar of the teachers’ statements was not changed. The research data are systematised from three 
points of view: educational situation after the declaration of lockdown in an educational institution – the 
initial reaction and adaptation of the administration and teachers of the educational institution; peculiarities 
of the distance education process – educational content, organisation of the educational process, children’s 
achievements and progress, feedback; experiences of participants in education, advantages and disadvanta-
ges of distance pre-primary education; steps in planning distance education in the future. The following ar-
ticle presents only part of the research findings: peculiarities of the distance education process – educational 
content, organisation of the educational process; children’s achievements and progress, feedback.

In the implementation of the research, principles of ethics were ensured. Confidentiality: the personal 
data of research participants are not disclosed, they are provided in the reports as encrypted and known only 
to researchers. Fairness: the research data are analysed in accordance with the methodology of the qualitati-
ve analysis, they are presented undistorted, and interpretations are made by presenting the direct text of the 
informants. Voluntariness: participation in the research was voluntary for the research participants. 
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2.  Resul ts  of  empir ical  research

The research sought to fi nd out the experiences of pre-primary education teachers while working remo-
tely after the declaration of lockdown in Lithuania due to Covid-19, and how the assessment of children’s 
achievements and progress in the ensuing situation was organised. An analysis of informants’ statements 
allows us to distinguish the two main tools used by teachers for distance learning: information and communi-
cation technology (ICT), and traditional tools. The ICT tools used comprise the following four groups: online 
platforms and social networks; digital software; software for creating teaching materials and educational 
games; smart digital devices (Figure 1). The traditional tools include tasks in exercise books, various work 
from aids, tasks that train fi ne and general motor skills, etc. 

groups of ict tools used in distance education

Online platforms and 
social networks Digital software

Software for creating 
teaching materials and 

educational games 
Smart digital devices

Figure 1. Groups of ICT tools used by teachers for distance learning

Most of the informants emphasised ICT tools. Table 2 shows that the vast majority of educators used 
Facebook groups, created them and invited parents to join, or used parent-created ones (14). Some teachers 
(4) used the electronic diary Musudarzelis.lt or the electronic learning environments EMA (2) and Eduka.
lt (1). All the teachers (15) used emails and the Google platform, some (3) used YouTube and Pinterest (1).

Table 2. Online platforms and social networks used in distance learning

Category Subcategory Excerpts from interview texts (informant)

Online 
platforms

Electronic diary
musudarzelis.lt

‘Contact with parents took place through electronic diary musudarzelis.lt’ (M5)
‘We later connected to the musudarzelis.lt system and connected all 
parents. Not all parents willingly connected, some didn’t understand how 
to. It took us a week to reach everyone, so that everyone could join and 
see plans of the kindergarten’ (M8)

Electronic learning 
environment EMA

‘We got acquainted with various platforms, with the Ema system. We used 
Ema, because it was free, when we connected all parents’ (M4)

Electronic learning 
environment Eduka.lt ‘I’ve always attached more scanned tasks to the Eduka diary fi les’ (M10)

Google ‘…we also used other social networks (…) Google, email’ (M13)

Pinterest ‘…I collected tasks in the vastness of the Internet starting from Pinterest 
to…’ (M2)

YouTube 
‘…I fi lm a topic (…) A colleague fi lms the creative part, sends it to me, 
then I combine everything using a program into one lesson and we post it 
on YouTube’ (M1)

Social networks
Facebook groups

‘We created a Facebook group with the chairman of the parent committee. 
Parents had their own group, and communicated. We created another 
where we could all join’ (M5)

Email ‘Our group chose social networks that were easiest and simplest to 
manage for all of us, email’ (M14)
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Educators used various online programs to maintain close contact with parents and ensure the continuity 
of the children’s education. The most popular and commonly used were Zoom (7) and Messenger (5). Skype 
(4), Viber (2), WhatsApp (1) and Google drive (2) were also used (Table 3). In developing educational tools, 
not only did educators use the already-mentioned platforms, but also created teaching materials and games 
using various digital programs: Padlet.com (5), PowerPoint (2), Bookcreator.com (2), Worldwall.net (2), 
LearningApps.org (1), Jigsawplanet.com (1), Mudubudu.lt (1).

Table 3. The variety of digital software used in distance learning

Category Subcategory Excerpts from interview texts (informant)

General digital 
software

Googledrive
‘…the number of participating parents and children began to decline, 
and then we conducted a survey through Googledrive, we created a 
profile there’ (M1)

Viber ‘Private calls usually with the help of Viber’ (M11)

WhatsApp
‘…I sent all the materials to a colleague via the WhatsApp application, 
because we found out that data is best transferred there, the largest files 
can be sent’ (M2)

Messenger ‘Individual conversations took place on Viber, Messenger, Zoom 
platforms’ (M12)

Zoom ‘Communication between parents and children and teachers took place 
on the Zoom platform’ (M7).

Skype ‘We communicated via Skype, by phone’ (M13)

Digital software for 
creating teaching 
materials and 
educational games

Bookcreator.com ‘We got acquainted with Bookcreator, all these kinds of tools’ (M4)

Worldwall.net ‘Use of the Wordwall application in pre-primary and pre-school 
education’ (M11)

LearningApps.org ‘…LearningApp’, it’s sometimes that it can create only a certain amount 
of free games’ (M1)

Jigsawplanet.com

‘…on Friday we created some kind of game for children, for example 
Jigsawplanet (…) we put some picture of the group, so that they 
remember their friends and (…) they have to put together that puzzle’ 
(M1)

Mudubudu.lt ‘…it’s possible to find tasks in Mudubudu’ (M2)

Padlet.com ‘…we used the ‘Padlet’ board to reveal feedback and for parents to see 
each other’ (M3)

PowerPoint ‘…we daily created a lesson using the PowerPoint application’ (M3)

As can be seen in Table 3, educators used a wide variety of digital applications, not only to keep in touch 
with children and their parents, but also to create teaching materials and educational games.

When asked about smart devices used for remote work, it was established that all teachers (15) used perso-
nal mobile phones, almost all (14) used computers, and a small part (2) used tablets, e.g., ‘The main tools were a 
computer, a tablet and a smartphone’ (M15). Several informants (2) mentioned that they had an opportunity to 
take a computer home from the educational institution (but it was not necessary), e.g., ‘We used our phones. If a 
computer was needed, it was possible to take one from the kindergarten’ (M5), and one (1) informant said that 
one had to work using a personal phone and a tablet only, e.g., ‘The kindergarten did not provide a computer. 
So I had a tablet. So a phone, a tablet were the main tools. We used our personal tools’ (M9).

The majority of respondents (11), in addition to ICT tools, used traditional ones: ‘Opa Pa’ exercise books 
(11), e.g., ‘We worked according to the ‘Opa Pa’ methodology’ (M6), task books (7), other aids (11) for dra-
wing, writing, training of fine and gross motor skills, musical and non-formal education, e.g., ‘I indicated what 
pages should be completed from the task notebook that children had at home. I shared morning exercises, audio 
tales and poems that were required according to the teaching material to a closed FB group…’ (M10).
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In order to find out whether educational goals have changed, it was established that educational goals did 
not change in principle (4), e.g., ‘No, educational goals didn’t change’ (M4). However, they were adjusted 
by taking into account the current situation (9), e.g., ‘We adjusted the goals by taking into account the fact 
that not all activities could be implemented …’ (M3). A small number of teachers (2) indicated that the goal 
had changed, e.g., ‘The educational goal changed, because parents had to be actively involved in education, 
participate in performing various tasks. There was no direct contact with children’ (M7).

Teachers adjusted the content primarily by taking into account the fact that parents would be able to 
transmit educational tasks to their children, and the process of children’s education would be continuous 
and purposeful in order to achieve findings provided in the General Curriculum Framework for Pre-primary 
Education (2014).

In order to reveal teachers’ experiences about the assessment of children’s achievements and progress, 
it can be identified that some teachers (5) were happy that lockdown was declared already at the end of the 
school year and teachers knew the level of children’s competencies, e.g.: ‘It was easier only because it was 
already the end of the year, we already knew the children, we knew their abilities, what they are capable of, 
what they know’ (M4). All the teachers said that they assessed children’s achievements and progress after 
returning from lockdown to contact work (15), e.g., ‘…we assessed in May, we have taken time to assess. 
We simply observed the situation and waited for what would happen’ (M1); ‘Since only some of the children 
returned, because not all the children returned, it was easier to assess the achievements, progress of those 
children, as you can provide tasks. It was more difficult to assess those who did not return, but it had to be 
done, because recommendations also had to be written to the school’ (M3).

The analysis of informants’ statements revealed seven main aspects of the situation with the assessment 
of children’s achievements and progress (Table 4). 

Table 4. Teachers’ opinions of the situation with the assessment of children’s  
achievements and progress during distance learning

Category Subcategory Extracts from interview texts (informant)

Complicated –

‘…actually, it’s quite difficult to assess remotely…’ (M1); ‘It wasn’t that I 
could easily assess achievements, it was difficult’ (M8); ‘…because there was 
no direct contact with the child and it wasn’t possible to observe children’s 
abilities in various activities’ (M7); ‘Distance learning made it difficult to 
assess, because you don’t see how the child performs the task’ (M3)

Did not know how 
to do it – ‘In fact, I didn’t even have an idea how well to accurately assess, that it would 

be correct at a distance’ (M1)
Observed – ‘We simply observed the situation and waited for what would happen’ (M1)

Put all hopes 
in parental 
involvement

–

‘In the situation at that time, children’s educational outcomes depended on 
parents’ attitude, interest in learning activities and the work done (M10); 
It depends a lot on the parents, how they see it (M6); ‘…it depended on the 
parents’ willingness to help their child’ (M5)

Children’s results 
depended on the 
involvement and 
attitude of parents

Positive

‘Those parents who helped their children, who worked with their children, so 
the progress of those children was felt, it increased, there was a result’ (M9); 
‘There were several children who had not yet succeeded in combining the 
letters into a syllable, and mothers, after consulting with the group teacher 
and by applying a variety of ways, were able to teach children to read’ 
(M10); ‘If parents paid attention, worked with children, then achievements 
really improved’ (M5); ‘I noticed that those families who focused on teaching 
children, the results of their children were significantly better’ (M13)

Negative

‘But those children whose parents didn’t work with them and left them to the 
will of fate didn’t make progress’ (M9); ‘It is obvious that those who didn’t 
show feedback and achievements were lower’ (M10); ‘Not all parents had the 
opportunity, or perhaps conditions, desire, to share the results achieved 
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Category Subcategory Extracts from interview texts (informant)
by children, there was a lack of feedback’ (M7); ‘Several children were taken 
to their grandparents during that period. And grandparents didn’t master 
any smart technologies. The achievements of those children are lower’ (M6); 
‘There were also those who said that now they don’t have time, are tired, have 
other work, the achievements of those children are lower’ (M5)

Children’s 
achievements 
and progress are 
recorded on the 
basis of feedback 
provided by parents 

–

‘...we were able to observe educational results from feedback, when parents 
uploaded photos and videos with completed tasks (photographed completed 
exercise pages, reading, hand training exercises, sports, nature exploration, 
etc) to the FB group’ (M10); ‘We saw in the exercises, parents sent videos 
that they read better, photos of works, calculation tasks. Conversations with 
parents’ (M5); ‘The most effective way, in my case, proved to be individual 
conversation by phone, on social networks via the Messenger application’ 
(M15)

Provided feedback 
to children –

‘Of course, I assessed each work with a comment for the child’ (M10); ‘Every 
time I received work, I sent children “suns”, “smiles”, icons “you’re great”, 
etc, to encourage, assess children’s efforts’ (M8) 

According to educators, when assessing the impact of distance learning on children’s achievements and 
progress, distance learning affected the results (8), e.g., ‘I had a foreign boy and a separate program was 
applied to him, so when he returned, he stopped speaking Lithuanian. It was a step backwards’ (M9); ‘…in 
kindergarten children would have been more prepared’ (M1); ‘Educational outcomes were partly affected’ 
(M7); ‘The achievements of some children have been affected, of some – have been improved’ (M5); ‘…I 
think there is, because after all when you organise activities, there is also teamwork, so I believe it’s a di-
sadvantage, because children didn’t have that and couldn’t perform exactly those tasks, or not. There was 
no communication with each other, development of social relations’ (M3); ‘…it wasn’t possible to virtually 
identify learning gaps of my pre-schoolers or reasons how and why they occurred’ (M15).

Pre-primary education teachers (2) believe that social skills were particularly affected, e.g., ‘…there was 
a serious lack of direct communication, hugging, smiles’ (M8); ‘…children’s communication, interaction 
were affected’ (M14).

Conclusions

The findings of the qualitative research revealed that the organisation of distance education after the 
declaration of lockdown in Lithuania posed new challenges for all participants in pre-primary education: the 
administrators of educational institutions, teachers and parents. However, educators tried not to change, and 
to achieve the goals set in the ‘General Curriculum Framework for Pre-primary Education’. It can be claimed 
that teachers performed their duties in the best way available to them: they managed to master quickly digital 
software and information flows, cooperate with colleagues and parents of children, maintain the continuity 
of pre-primary education, and individually take into account the situation of each child. Teachers used ICT 
and traditional tools for the implementation of distance learning. They managed to integrate educational 
methods: they worked using the ‘Opa Pa’ pre-primary education toolkit. But they developed educational 
activities using ICT tools: videos, self-created films, digital games, educational tasks, etc.

In order to maintain feedback with parents, teachers used a variety of methods that were easily managed 
and available to parents: online platforms, social networks, virtual environments and emails, and communi-
cated via direct audio and video connections. Teachers constantly provided parents with individual consulta-
tions on all issues related to their children’s education.

The research helped to reveal the experiences of pre-primary education teachers in assessing children’s 
achievements and progress when organising distance education. According to teachers, distance education had 
an impact on children’s performance, and especially on social skills, but allowed them to prepare children for 
school, because the lockdown was declared at the end of the school year. It can be argued that the implementa-
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tion of pre-primary education at a distance and the assessment of children’s achievements and progress require 
a high level of parental involvement. The final assessment of children’s achievements and progress, and the 
preparation of recommendations for the school, took place after the return to educational institutions. 

In summarising the results, the research limitations should also be noted. Even though when planning and 
conducting the research, the requirements for this type of research were complied with, the generalisation of 
the research results and their applicability are limited in part by the small number of research participants. 
It is the results of the qualitative research that are unique and specific to the individuals involved in the re-
search. It would be incorrect to apply the findings of the research to all pre-primary education institutions, 
but it is likely that the opinions expressed by the participants of the research allow us to understand the 
experience of pre-primary education teachers in distance learning in assessing children’s achievements and 
progress during the Covid-19 lockdown. The results of the research allow us to predict further possibilities 
for studying the phenomenon, in order to establish the opinion of primary school teachers working with first-
graders about the impact of distance pre-school learning on pupils’ educational results.
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Santrauka

COVID-19 pandemija iškėlė naujų iššūkių ir galimybių ugdymo dalyviams (ugdymo įstaigų vadovams, 
mokytojams, ugdytiniams ir jų tėvams). Pasaulinės pandemijos nulemta staigi ugdymo(si) transformacija 
leidžia ištirti nuotolinio ugdymo pritaikymo galimybes, siekiant užtikrinti vaikų įsitraukimą, personalizavi-
mo, savalaikio grįžtamojo ryšio teikimą, vaikų pasiekimų ir pažangos vertinimą, siekiant akademinio vien-
tisumo bei ugdymo kokybės. COVID-19 pandemija iš esmės paveikė kiekvieną žmogaus gyvenimo sritį: 
pradedant ekonomika, medicina, švietimu ir baigiant kasdieniu gyvenimu, socialiniais santykiais, žodynu. 
Daugelio mūsų kalboje jau kasdieniais tapo tokie žodžiai, kaip (angl.) Teams, Zoom ir pan. (Dwivedi ir kt., 
2020). A. R. Masonbrink ir E. Hurley (2020) siūlo atkreipti dėmesį į tai, kad uždarant ugdymo įstaigas ka-
rantinui svarbu užtikrinti ugdytiniams patikimas prieigas prie technologijų, stabilią mokymosi aplinką, vaikų 
pasiekimų ir pažangos vertinimą. E. J. Sintema (2020) pastebėjo, kad iki COVID-19 pandemijos moksliniai 
tyrimai retai kada būdavo nukreipti į pasaulinių pandemijų poveikį ugdymui(si).

Vaikų pažangos ir vertinimo pokyčių, dirbant nuotoliniu būdu, klausimai aptarti ir tyrimų duomenys pateikti 
F. M. Reimers’o (2020) bei dokumentuose: „Guidelines on Distance Education during COVID-19“ (2020), 
„Policy Brief: Education during COVID-19 and beyond“ (2020). F. M. Reimers’o (2020) teigimu, COVID-19 
situacija ir pokyčiai ugdymo realybėje kelia esminius klausimus profesinėje pedagogų perspektyvoje. Kinta 
pedagogų atliekamos funkcijos, tiksliau, jos keliasi į virtualią realybę. N. Brown, K. Te Riele, B. Shelley, J. Wo-
odroffe (2020) tikina, kad mokytojai geba tikslingai parinkti mokymosi turinį, metodus, kurie atitiktų aiškius 
mokymo programos tikslus ir vertinimą. Tačiau norint, kad visas mokymo procesas būtų nuotolinis, reikia 
laiko, nemažai papildomų žinių ir kitų sričių specialistų pagalbos. J. P. Azevedo ir kt. (2020) teigimu, jau dabar 
COVID-19 pandemijos ir jos nulemtų reiškinių žala vaikų ugdymui(si) aiškiai matoma.

Šiame straipsnyje atskleidžiamos priešmokyklinio ugdymo mokytojų nuotolinio ugdymo patirtys, 
įvertinus vaikų pasiekimus ir pažangą COVID-19 pandemijos pirmojo karantino metu. Atliekant kokybinį 
tyrimą dalyvavo 15 priešmokyklinio ugdymo mokytojų, kurie 2020 m. pavasarį dirbo nuotoliniu būdu. Ty-
rimo radiniai atskleidė, kad nuotolinio ugdymo organizavimas kėlė naujų iššūkių visiems priešmokyklinio 
ugdymo dalyviams. Ugdymo tikslų, numatytų Priešmokyklinio ugdymo bendrojoje programoje, pedagogai 
stengėsi nekeisti. Jie sugebėjo sparčiai įvaldyti skaitmenines programas, informacijos srautus, bendradar-
biauti su kolegomis ir vaikų tėvais, išlaikyti priešmokyklinio ugdymo tęstinumą, atsižvelgti į individualią 
kiekvieno vaiko situaciją. Mokytojai, vykdydami nuotolinį ugdymą, taikė informacines komunikacines tech-
nologijas (toliau – IKT) ir tradicines priemones. Jiems pavyko integruoti ugdymo metodus: dirbo naudodami 
„Opa Pa“ priešmokyklinio ugdymo priemonių komplektą, bet ugdomąsias veiklas rengė IKT priemonėmis 
(vaizdo įrašais, savo kurtais filmais, skaitmeniniais žaidimais, mokomosiomis užduotimis ir pan.). Grįžta-
mąjį ryšį su tėvais palaikė įvairiais tėvams priimtinais būdais: internetinės platformos, socialiniai tinklai, 
virtuali aplinka, el. paštas, tiesioginis garso ir vaizdo ryšys. Mokytojai tėvus nuolat individualiai konsultavo 
visais su vaikų ugdymu susijusiais klausimais. 

Tyrimas atskleidė priešmokyklinio ugdymo mokytojų patirtis vertinant vaikų pasiekimus ir pažangą or-
ganizuojant nuotolinį ugdymą. Mokytojų nuomone, nors nuotolinis ugdymas paveikė vaikų rezultatus ir so-
cialinius įgūdžius, vis dėlto leido juos parengti mokyklai, nes karantinas paskelbtas besibaigiant mokslo me-
tams. Galima teigti, kad norint priešmokyklinį ugdymą vykdyti nuotoliniu būdu, įvertinti vaikų pasiekimus 
ir pažangą, būtinas tėvų įsitraukimas. Galutinis vaikų pasiekimų ir pažangos vertinimas bei rekomendacijų 
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mokyklai rengimas vyko grįžus į ugdymo įstaigas. Tyrimo radiniai leidžia numatyti tolesnes šio reiškinio 
tyrimo galimybes, siekiant išsiaiškinti pradinių klasių mokytojų, dirbančių su pirmokais, nuomones dėl nuo-
tolinio priešmokyklinio ugdymo poveikio mokinių ugdymo(si) rezultatams.

PAGRINDINIAI ŽODŽIAI: COVID-19 pandemija, priešmokyklinis ugdymas, nuotolinis ugdymas, vai-
kų pasiekimų ir pažangos vertinimas.
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