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ABSTRACT

This article analyses the opinion of pre-school teachers on the peculiarities of the development of language skills of pre-school
children with special educational needs in inclusive education. The conclusions of the qualitative research highlight the opinion
of educators that in the course of inclusive education in kindergarten, the oral and written language skills of children with special
needs require development during their daily activities. It turns out that in order to develop children’s speaking and listening skills,
educators develop children’s fine motor skills, initiate language games, read fairy tales, encourage an interest in folklore, initiate
dialogue reading, etc. In order to develop the basics of children’s reading and writing, educators involve children with special edu-
cational needs in various creative activities, organise various games, allow children to act using information and communication
technologies, etc.
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Introduction

Today’s education and training discourses emphasise that every child is a unique, proactive, changing
individual that must be given an opportunity to grow and be educated where his or her needs and educatio-
nal support needs are best met (Kauffman, Anastasion, Badar et al., 2016; Babinskiené, 2021). As a result,
children with special educational needs (hereinafter SENs) have recently been included in groups of children
with normal development.

The logic of research allows us to state that it is important to develop children’s oral and written language
skills in pre-school, as good personal language skills are the basis for successful education and quality of life
(Brazien¢, Salkuviené, 2020; Zi¢kevicien¢, Bagdonas, 2020). Jakavonyté-Staskuviené (2018) notes that one
of the most advanced ways to develop language skills is inclusive education. The importance of educational
inclusion is emphasised in documents: the ‘Law Amending the Law on Education of the Republic of Lithu-
ania’ (2011), and the ‘Lithuanian Progress Strategy ‘“Lithuania 2030 (2012), which state that an intelligent
society must recognise the rights of socially excluded people to help them be full members of the society and
actively participate in social inclusion activities. The ‘National Strategy for Education 2013-2022" (2014)
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and Unesco (2016) update the importance of access to education and equal opportunities in the implementa-
tion of inclusive education.

Both foreign and Lithuanian researchers have written and analysed the peculiarities of language skills
development. Yustina (2012), Beinoriené, Graziené (2016), Jankauskiené, Rinkeviciiité (2017), Hutton, Phe-
lan, Horowitz-Kraus, et al. (2017), Jakavonyté-Staskuviené (2018), and Brodin, Renblad (2018) et al. ana-
lysed how to help children develop speaking and listening skills. Teixidor (2014), Jakavonyté-Staskuviene,
Vozbinaité (2016), Monkevi¢iené (2018), Locher, Fost (2019), Celik (2020), Braziené, Salkuviené (2020)
and others have researched how to develop children’s reading and writing skills. Bos, Braeckel, Hitzert
(2013), Jareviciate (2013), Suggate, Pufke, Stoeger (2016), Zachovajevas, Katkiené, Segzdaité et al. (2018),
and Bunce (2020) et al. highlighted the peculiarities of fine motor skills training. Baravykaité-Dagien¢, Get-
kien¢, Burvyté et al. (2014), Savickyté (2018), and Zi¢kevigiené, Bagdonas (2020) revealed the significance
of fairy tales to the development of children’s language skills. Augustiniené, Burinskiené, Kajokiené (2013),
and Braslauskien¢, Norviliené¢, Smitiené et al. (2018) examined the possibilities of media and information
communication technologies in developing children’s language skills. Turauskiené (2019), and Turauskiené,
Braslauskiené (2020) wrote about the possibilities of pedagogues’ cooperation with parents in developing
children’s communication competence.

The peculiarities of children’s oral and written language education are discussed in works by foreign
and Lithuanian researchers. However, there is a lack of research papers analysing the development of the
language skills of pre-school children with special educational needs in the course of inclusive education.
Therefore, this article raises the problem question: what are the peculiarities of language development of
pre-school children with SEN in inclusive education?

The object of the research is the opinion of pre-school education teachers about the peculiarities of
the development of language skills of pre-school children with special educational needs in the course of
inclusive education.

Theaim of the research: to reveal the peculiarities of the development of language skills of pre-school
age children with special educational needs through inclusive education.

Research methods: theoretical (analysis of scientific literature and documents); empirical (partially
structured interviews, content analysis).

1. Theoretical definition of the development of language skills of pre-school children
with special educational needs in inclusive education

The ability to communicate with a variety of people, to speak, to listen actively, to read, to write, is
important in the daily life of a 21st-century child. Children with good oral and written language skills gain
opportunities to express themselves successfully, communicate, summarise information, solve problems, and
learn (Beinorien¢, Graziené, 2016; Zi¢kevitiene, Bagdonas, 2020). Therefore, pre-school teachers (hereinaf-
ter PSTs) providing inclusive education should pay special attention to the development of children’s spoken
and written language. The description of pre-school children's achievements (2014) state that:

* Spoken language is the child’s listening and speaking. When listening, the child gets used to liste-
ning, recognising the differences in the sounds of speech and frequently pronounced combinations
of sounds. By speaking, the child learns to speak, to express her opinion, and share her experience in
spoken language. The most important attention points in the development of children’s spoken lan-
guage are: children’s speech should not be pushed into any formal framework; the norms of language
communicated to children must not be detrimental to their individual linguistic expression; children
are encouraged to speak dialect and literary language; children’s linguistic expression is combined
with image, movement, and facial expressions; works of folklore and fiction are read to children; spo-
ken and written children’s language is to be developed at the same time.

* Written language is writing and reading. Writing begins with the first lines, strokes, randomly written
letter elements, and copied letters. Reading to a child means understanding the meaning of symbols,
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recognising the first short words and letters and associating them with sounds. The success of learning
to read is determined by the child’s ability to actively listen and speak. The most important emphases
in the development of children’s written language include: to look for opportunities for the expression
of children’s written language every day; to awaken children’s desire to produce rhinestones, dra-
wings, and letters on a daily basis; to keep talking to children about what they have drawn and written,
about the stories they read; to link illustrations viewed to children’s experiences, and more.

The development of language skills in a pre-school education group is an integral part of the life of the
group. Each children’s day at an educational institution consists of situations which naturally develop the
children’s language skills. Children, irrespective of their gender, functional abilities, or social or cultural
background, can communicate naturally by playing, during their breakfast, lunch, afternoon snacks, etc, on a
daily basis (Schady, 2011; Hille, Evanschitzhy, Bauer, 2015). But along with natural situations training chil-
dren’s linguistic abilities, other educational methods are applied, as well as means that PSTs choose, taking
into consideration their learners’ individual experience, capacities, and development patterns.

In improving children’s oral language skills, PSTs: talk to children about their words and sounds; initiate
linguistic games, children-children, and children-adult conversations; read various literary works to children;
help learners learn poetry by heart; encourage activities with information and communication technology
(hereinafter ICT); and ask children to listen to audio records and to discuss them, etc (Razgeviciené, 2016;
Jankauskiené¢, Rinkeviciate, 2017; Savickyté, 2018; Turauskiené, Braslauskiené, 2020; Zi¢kevidiene, Bag-
donas, 2020). In educating the children’s written skills, PSTs: initiate games, creative activities, encourage to
act by using ICT, ask children to copy letters, analyse literary works of different genres, etc (Teixidor, 2014;
Hille at al., 2015; Jakavonyté-Staskuviené, Vozbinaité, 2016; Braslauskiené et al., 2018; Monkevicien¢,
2018). In developing children’s fine motor skills PSTs: ask children to fasten and unfasten buttons, to col-
lect pebbles of various sizes, put beans, peas, grains into boxes, to string beads, to fold napkins; encourage
popular methods for language development include reading and discussing literature, encouraging playing
didactic games, and initiation of creative activities. The most popular innovative methods for language de-
velopment include activities with ICT, encouraging and initiating innovative games (the game ‘Letter Yoga’,
tasks using a bee-robot), and involving the learners in various projects (Turauskiené, Braslauskiené, 2020).

Zitkevigiené, Bagdonas (2020) note that, in educating children’s linguistic skills, PSTs face the following
difficulties: children’s speech is not well articulated, they stutter, behave aggressively, and are not willing
to communicate and collaborate. In trying to solve these issues, in the course of inclusive education, PSTs
should collaborate with their learners’ parents, colleagues (speech therapists, special educators, social wor-
kers, psychologists), to be partners in play for children, to create a good atmosphere, to encourage children
to communicate with children with special needs, to reinforce children’s trust in each other, etc.

2. Research methodology

To reveal PSTs’ opinions of aspects of developing linguistic skills in pre-school children with SEN in
the course of inclusive education, the qualitative research method was chosen. In the research, information,
data and the results of research provided in academic literature and documents was collected, analysed and
systematised; a research strategy was chosen, the research design was created; a research instrument was cre-
ated; a partially structured interview was conducted; the data were analysed and summarised, and a research
report was prepared. The substantiation of the qualitative research was based on the interpretation paradigm
(Cohen, Manion, Morrison, 2007) and the constructivist approach (Berger, Luckamann, 1999). They were
applied in order to provide an interpretation, a comprehensive view of the situation analysed, the experience
lived of the persons involved in it, and an explanation arising from an analysis of the situation.

Research participants. According to Bitinas (2013), in carrying out qualitative research, the selection
of research participants depends on the research aim. According to Gaizauskaité, Valavic¢iené (2016), in car-
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rying out an interview, the creation of a sample may be formed at the data collection stage. But the primary
creation of the view of research participants should be logical and well considered. The sample units from
the general set in this research were selected by a non-probability sampling. Taking into consideration the
aim of the research, individuals were selected for the research that may give meaningful information about
the research object. In this case, that is five PSTs working in a group of inclusive education. These teachers
have work experience with children with emotional, behavioural and developmental problems, and attention
and activity delays. An inclusive group is understood in this study as one that recognises the right of every
child to be educated with peers. The demographic characteristics of the research participants are presented
in Table 1.

Table 1. Demographic characteristics of informants

Code Length of teaching service Qualification category
P1 4 yrs Teacher
P2 7 yrs Senior teacher
P3 5 yrs Senior teacher
P4 11 yrs Methodologist
P5 34 yrs Methodologist

Source: the authors, 2021.

The data in Table 1 show that one PST, two senior PST, and two PST teachers-supervisors took part in
the research. The teaching service of the informants ranges from four to 34 years. Such a sample is sufficient,
since, by applying the individual interview method, the recommended sample size is from five to 30 persons
(Brinkman, 2018).

The research was conducted in March 2021. An interview method was chosen for the research. One of the
advantages of the interview method is that the research participants may submit their answers to the ques-
tions by using their terms, and they are allowed to express their opinion, which helps to reveal the essence of
the object researched. In the case of this research, the chosen data collection method was partially structured
interviews. By conducting partially structured interviews, it was planned to ask the foreseen questions, but
not to ‘stick’ to them: their places could easily be interchanged, and additional questions were asked (RupSie-
n¢, 2007; Karveliené, 2019). The choice of partially structured interviews was determined by the flexibility
of the method, immediacy, and the possibility to ask additional questions.

During the interview, the key blocs of interview questions included: demographic data (what is the length
of your teaching service? What is your qualification category?); the questions intended for finding out PSTs’
opinion about the peculiarities of developing linguistic skills in pre-school children with SEN in the course
of inclusive education (How do you understand the statement ‘developing linguistic skills in the course of
inclusive education’? What problems do you face in developing linguistic skills in children with SEN in
inclusive education? Why is it useful to develop the linguistic skills in children with SEN by including SEN
children in a group of children with normal development? What methods, means and tools do you use in the
implementation of the development of the written/oral language of SEN children in the course of inclusive
education?); the questions intended for emphasising PSTs’ opinions of future prospects in the development
of SEN pre-school children’s linguistic skills in the course of inclusive education (How do you propose to
improve the development of the linguistic skills of SEN children in the course of the implementation of in-
clusive education in the future?).

Research instrument. According to Rupsiené (2007), the research instrument in qualitative research
is the researcher himself/herself. Bitinas (2013) calls the researcher a cognition instrument which directly
interacts with the subjects in fulfilling the function of scientific cognition instrument, she tries to understand,
to experience the nature and essence of educational phenomena. It is presumed that the objectivity of the
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educational research is partial, the personal experience and emphatic insights are an integral part of the data
received, but the research instrument tries to stay neutral with regard to the research results, she tries to re-
move the effect of her personality on the interpretation of the result analysis.

Data analysis. The data received in the course of the interview was transcribed and analysed. According
to teachers-supervisors (Creswell, 2013; Gaizauskaité, Valavicien¢ et al., 2016), a formula to analyse the text in-
terview material is non-existent. Hence, the key principle of this research data analysis was defined: the content
of the text was analysed in a consistent manner, by dividing the content analysed into codes, subcategories, and
categories. ‘Singling out the analytical units in the qualitative research analysis should be understood not as a
structured process but rather the art of interpretation, hence singling out codes, subcategories and categories is
a process of creative thinking, by aiming at decoding the meanings underlying in the text’ (Karveliené, 2019:
60). Each informant in this research was granted a random code (P1, P2, P3, P4, P5). Having written all the text,
the interview transcripts were coded. After coding the text, a division of extracts from the text of the interview
was carried out. Each coded reply from an informant was transferred to a table by writing the code next to it.
After transferring the coded text into the table, data grouping was performed. The coded interview data already
presented in the table were grouped into groups and subgroups according to certain features. On the division of
the data received during the interview into groups and subgroups, a detailed data description was performed.
On the basis of the data collected by the informants, a qualitative content analysis was performed. This method
enables us to single out the experience, values and interests of the informants.

Research validity, reliability. To ensure the validity of the research, it was attempted to create an
environment based on mutual trust between the informants and the researcher: informants were told that the
informants are coded (research data are confidential), and clear questions were formulated. Hesse-Biber,
Leavy (2011), Bitinas (2013) and Zydzitinaité, Sabaliauskas (2017) note that the limitations of the qualitati-
ve research should be associated with the subjectivity that is inevitable in qualitative research. Hence, even
though the requirements necessary for this kind of research were complied with in the course of planning
and carrying out the qualitative research, the generalisation of the research results was limited by the small
number of research participants. Namely, the qualitative research results are unique, and characteristic only
of the people participating in the actual research.

Research ethics. In the course of the research, the principles of confidentiality, the voluntary

nature and anonymity were complied with.

3. Results

In the course of the research, it was attempted to find out how PSTs understand the statement ‘developing
of linguistic skills in the course of inclusive education’. The research results revealed that: ‘development
of linguistic expressions (...) is intended for children whose development is advanced, normal or delayed’
(P1); ‘development, taking into consideration the (...) child’s competences, abilities, possibilities, temper,
character and needs, aiming at (...) making the required sounds, to reinforce the functioning of the organs
of speech and to encourage to acquire oral language that would be understandable to all’ (P2); ‘language
development, its enrichment, cognition (...) in the group, where there are (...) children that have difficulties in
mastering language and experiencing various difficulties’ (P3); ‘development of active talking and listening
by a child, the formation of the basics of reading and writing, taking into consideration the needs of each
child’ (P4); ‘that is personalised development of oral and written language in line with the needs of each
child and capacities’ (P5). Summarising the data, we can see that the development of language skills in the
course of inclusive education is the development of speaking, listening, writing and reading competences
taking into consideration the capacities of each child, her needs, temper and character.

The PSTs that participated in the research were asked to single out which oral language development
methods, means, tools they use in the course of inclusive education of SEN children. The research results are
presented in Table 2.
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Table 2. Methods, means and tools of development of oral language skills

Number of
Category Subcategory Illustrating statements repetitive
statements
Repetition of sounds We repeat (...) sounds (P4; P5) 2
Learning poems and we sing songs and demonstrate movements (P2) )
songs 1o memorise poems, lyrics of songs (P5)
Practising articulation we practise articulation (P4) 1
Games We play (...) games (P2, P3, P4, P5) 4
L To listen to the texts read (...) to feel the mood of the
Reading literature piece of writing (P2, P4, P(S)) S 2 3
By analysing various texts pieces of writing (...) it is
Methods, Dialogue reading important to (...) to discuss them (...) to ask children:
means and tools ‘What did you understand? Why did this happen? Is this
of development possible in reality?” (P1, P4, P5)
of oral Conversations They tell (...) stories (P1, P2, P3, P5) 4
language skills | Staging Staging (P3) 1
‘Brainstorming’ ‘Brainstorming’(P3) 1
Creating stories to continue stories, to add various details, (...) to change |
the course, the end of the story (...) the characters(P5)
Activities with IT By watching animation, playing an online game (P5) 1
Encouraging curiosity, |/ encourage curiosity, ask to research (...) the capacities |
researching of technologies (...) dictionaries, calendars (P5)
i?gi?f:on of linguistic 1 teach not to interrupt the person speaking (P5) 1

Source: the authors, 2021.

Table 2 illustrates that PSTs, in developing children’s oral language skills in the course of inclusive education
of SEN children, encourage children to play various games (‘Continue if you Can’, ‘Broken Telephone’, ‘ Author’s
Chair’, etc) (informants P2, P3, P4, P5); initiate conversations (P2, P5 ask children to talk about their free time,
hobbies and family; P2 talks with children about what they are doing if they get dressed, ‘We put on our jacket,
shoes, winter hat’, if they wash themselves, ‘We turn on the tap, take the soap’, if they eat, “We take a spoon, eat
meat’) (informants P1, P2, P3, P5); read various literary works to children (informants P2, P4, PS); apply a dialo-
gue reading method (informants P1, P4, P5S); encourage the children to repeat the sounds of animals and the envi-
ronment (informants P4, P5); sing songs and demonstrate movements, teach to learn poems by heart (informants
P2, PS); initiate practising articulation (informants P4); stages (informant P3); uses ‘Brainstorming’method (infor-
mant P3); encourages children to continue, to add to stories they already know (informant P5); initiates activities
with ICT; encourages to research the possibilities of technology, dictionaries, calendars, introduces the rules of
linguistic etiquette (informant P5). This is also confirmed by Braziené, Salkuviené (2020), who claim that folk wri-
ting, games, plays, counting games, tongue-twisters and imitations are irreplaceable in the development of linguistic
hearing in children, expanding the vocabulary and developing language coherence. ‘The games have encoded {(...)
basics of lexis, morphology, syntax, accentuation (...) phonetic expression of words, initial effort to focus attention.
By playing, the oral language is expressed in an emotional way in all respects, its laws and composition are con-
solidated (...). Counting games, tongue-twisters and sound imitations are all linguistic practices for exercising the
tongue, and improving linguistic hearing and pronunciation’ (Braziené, Salkuviené, 2020: 7). According to Boyd
and Bee (2011), the better the child’s oral language is developed, the sooner he or she will learn to read and write.

Through the research, we aimed to find out which written language development methods, means and tools
PSTs use in the course of inclusive education of SEN children? The research results are presented in Table 3.
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Table 3. Methods, means and tools in the development of written language skills.

Number of
Category Subcategory Illustrating statements repetitive
statements
Creative activities we propose to perform creative work (P2, P4) 2
Copying letters, show forms of letters — straight lines and curved (P3) 4
writing 1 allow children to encircle, write and copy letters (P1, P4, P5)
Methods, Developing fine we stimu'late fingers, their pa‘ds (...) we mold, put buttons,
d motor skills small objects from one container to another (P2, P4) 3
?;2?:2?1 1improve their fine motor skills, hand to eye coordination skills (P5)
) a child writes a word on a white sheet of paper with a white
development | Method ‘A secret . X
. , crayon, and then colours the entire sheet with chosen colours |1
of written letter . .
language of water-colour and a miracle happens — letters emerge (P4)
. Teaching to master . L
skills . . 1 teach how to properly hold scissors, writing instruments, I
drawing and writing . 3
. ask to cut various figures (P1, P3, P4)
tools, scissors
Giving individual Individual assistance (...) attention (P3) 1

attention

Source: the authors, 2021.

By analysing the data presented in Table 3, it emerged that PST, in developing written language competence
in the course of developing the inclusive education of SEN: encourage children to copy, draw letters (infor-
mants P1, P3, P4, PS); develop fine motor skills (informants P2, P4, PS); teach children how to correctly hold
drawing, writing instruments, scissors (informants P1, P3, P4); initiate creative activities (suggest children
paint, draw lines, doodle by using paint brushes, fingers, ear sticks, straws, stamps, etc) (informants P2, P4);
applies the method ‘A secret letter’ (informant P4); give children individual attention by providing the neces-
sary assistance (informant P3). According to Valinskiené (2012), children should first of all be taught to write,
and then gradually taught how to read. Acquaintance with writing starts with a letter, the graphic form of which
is easiest to memorise by noting the similarity between a letter and an object. Hence, scholars (Valinskien¢,
2012; Braziené, Salkuviené, 2020) advise teaching letters in a picturesque manner. The shapes of letters may
be depicted by children by a movement of a hand in the air, then by a movement with a leg on the ground, or a
movement of a finger on their desk. Children may prepare for writing by drawing letters in sand, subsequently
writing them on a large sheet of paper. Hence, writing is like a consequent action from drawing. Braziené and
Salkuviené (2020) emphasise that by teaching letters, it is important not only to recognise graphic signs, such as
certain letters, but also to be able to associate letters with the respective sounds, and to distinguish those sounds
in the flow of speech. Hence, it is highly important to develop children’s linguistic hearing.

The answers to PST interviews, on which problems they face in the course of the implementation of in-
clusive education of SEN children, are presented in Table 4.

Having analysed the answers received (Table 4), the difficulties PSTs face most frequently in the implemen-
tation of the inclusive education of SEN children may be singled out, which include: SEN children have diffi-
culties focusing (informants P2, P4, P5); are unwilling to talk, repeat words pronounced (informants P1, P2);
fail to comply with procedures, agreements and rules of the group (informants P2, P5). During the interview, P2
and P5 noted that the fingers of SEN children are often ‘not functioning’. The children are unable to correctly
hold scissors or writing instruments, are unable to join dotted pictures, P5 claimed during the interview. The
research has shown that, in attempting to help SEN children to overcome their difficulties, PSTs collaborate
with the parents of their learners and other specialists (including speech therapists, psychologists, etc).

In the research, it was important to find out why it is useful to develop the language of SEN children by
including them with neurotypical children. The research results are presented in Table 5.
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Table 4. Difficulties in the development of language skills in the implementation of inclusive education of SEN children

Number of
Category Subcategory Illustrating statements repetitive
statements
Unwillingness to . o
talk, repeat the words children are unwilling to repeat (...) the words )
pronounced (P1, P2)
pronounced
Difficulties in Failure to focus failure to focus (P2, P4, P5) 3
the development their fingers were simply not ‘functioning’— they were
of language Poorly developed fine stiff, not flexible, hard (P2) 5
skills in the motor skills they do not know how to correctly hold scissors, are
implementation unable to join the dotted pictures (P5)
of inclusive Failure to comply with | have difficulties complying with agreements, requests )
education of rules, agreements (P2, P5)
SEN children | Poorly developed active | . ., . o
listening skills fail to listen to their friends (P1) 1
talk little, the sentences are (...) short (...) poor
Poor vocabulary vocabulary (P3, P5) 2
Source: the authors, 2021.
Table 5. The benefits of inclusive education
Number of
Category Subcategory Ilustrating statements repetitive
statements
Learners that perform better | Communication (...) in the group (...) enables other 4

help others
Children, PSTs learn to

children to attempt to perform better (P1, P2, P3, P4)

g:;ﬁts o derstand differences We learn to accept differences with respect (P4, P5) 2
inclusive Children, parents, PSTs
education develop their problem- they help to look for various problem-solving ways (P1) |1

solving skills

This ensures equal opportunities, and accessibility of
education (P5)

Equal rights are ensured

Source: the authors, 2021.

According to PSTs (Table 5), inclusive education is useful for all: the SEN children attending the group,
and neurotypical children, their parents, and PSTs, since: learners with better performance may help chil-
dren who are performing worse to improve (informants P1, P2, P3, P4); the children attending the group,
and their teachers, learn to communicate, accept ‘different’ people as they are (informants P4, P5); children,
their parents, and teachers leave their comfort zone, improve their problem-solving competences (informants
P1); equal rights and opportunities are ensured for everybody (informant P5). Inclusive education is useful
for developing the language skills of SEN children. According to Kauffman et al. (2016), inclusive edu-
cation creates an interactive, child-oriented educational environment. According to Kyriazopoulou, Bartolo,
Bjoérck-Akesson et al. (2017), inclusive education of SEN children creates conditions to reveal the strengths
of children; awakens their curiosity; encourages getting involved in problem solving; and develops the com-
petence to communicate with different people. According to Babinskiené (2021), SEN children should be
given conditions to be educated in the nearest educational institution together with their peers.
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In the research, it was attempted to find out how PSTs suggest improving the development of language skills of
SEN children by implementing inclusive education in the future. The research results are presented in Table 6.

Table 6. Improving the development of language skills in SEN children through inclusive education

Number of
Category Subcategory Ilustrating statements repetitive
statements

To involve more specialists in
the process of the development | specialist assistance is needed (P2, P3, P4) 3
of language competences

To involve children’s parents in
the process of the development | To collaborate with parents (P2, P4, P5) 3
of language competences

we need to adjust [the content] to them (...) to
offer individualised tasks that encourage (...) |2
interest, willingness to work (P2, P4)
To equip relaxation rooms we need separate rooms (...) for relaxation (P2) | 1
To reduce the number of
children in groups of inclusive
education

To improve PST competences | For educators (...) to improve, to learn (P2, P4) |2
To try movement in learning so that children
can change the environment (P4)

To give more attention to the
individualisation of education

to reduce the number of children in groups (P3,
P4)

Improvement of

To try movement in learning
the development

of language To use STE(A)M methodology | 7o try STEM and STEAM methodologies (P4) |1
skills in SEN To take over the good practice | 7o take over good practice from other countries, |
children in of foreign educators for instance, Scandinavian countries (P4)
the course Not to be afraid of making Not to be afraid to try out new methods of )
of inclusive mistakes, to take risks education and never to lose hope (P1, P4)
education To preserve positive education principles, to
To preserve positive education | accept the learner as (s/he) is, not to condemn )
principles him/her and not to humiliate, even in one's

mind (P4, P5)

To analyse fairy tales more often, to allow
children to listen to them (P1)

10 ask children questions, to encourage them to
To ask children open questions | talk as much as possible, to pronounce as many | 1

To read more fiction

sounds as possible (P1)
To enrich the learning To create (...) a rich, challenging environment |
environment Jfor language learning (P5)
To be a role model for children To ke.ep language ethuet.te themselv.es (...) to |
talk in a calm manner, without rushing (P5)
To use as many visuals as To use visuals to illustrate stories (P5) 1

possible

Source: the authors, 2021.

The data in Table 6 show that to improve the development of language skills in SEN children in the
course of inclusive education, in the future once should: involve more actively in the process of the develo-
pment of language skills speech therapists, ergotherapists, psychologists (informants P2, P3, P4), parents
(informants P2, P4, PS); PSTs should give more attention to the individualisation of language development
(informants P2, P4); to constantly learn, improve the skills of working with SEN children (informants P2,
P4); to keep to positive education principles (informants P4, P5); to reduce the number of children in groups
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of inclusive education (informants P3, P4); to equip relaxations rooms (informant P2); fo try out education
in movement; to use STE(A)M methodology, to take over the best practice of foreign countries (informant
P4); to constantly renew, enrich the learning environment, to use more visuals; for PST to keep linguistic
etiquette, to talk in a calm manner, not to rush (informant P5), etc.

The qualitative research emphasises PSTs’ opinions of the peculiarities of developing language skills in
children with SEN in the course of inclusive education. PSTs implementing the inclusive education of SEN
children reveal what educational methods, means and tools they use in developing children’s oral and written
language; name the problems that pre-school SEN children face; define possibilities for the improvement of
the development of language skills in SEN children in the course of inclusive education, etc.

Conclusions

The qualitative research has revealed that, according to educators, the development of language skills
in the course of the implementation of inclusive education in SEN children includes developing speaking,
listening, writing and reading skills, by taking into consideration the abilities, needs, temper and character
of each child. The interview results emphasise the peculiarities of language development. According to the
educators, in the course of inclusive education in kindergartens, the oral and written language skills of chil-
dren with special educational needs develop naturally during their daily activities. But PSTs implementing
the inclusive education of SEN children, in attempting to develop oral language skills, encourage children to
play various games; initiate conversations; apply the method of dialogue reading; initiate articulation practi-
ce; encourage researching the opportunities offered by information technology; familiarise children with the
rules of linguistic etiquette, etc. It emerged that, in developing written language skills in children, PSTs en-
courage children to copy and write letters; teach them to use correctly drawing, writing instruments, scissors;
initiate creative activities; give children individual attention by giving them the necessary assistance, etc.

The research found that educators implementing inclusive education face the following difficulties
among SEN children: a lack of focus; an unwillingness to repeat words already pronounced; they are unable
to follow the procedures of the group. In order to resolve these difficulties, the informants communicate and
collaborate with the parents of their learners. Their close collaboration with the parents helps to establish cle-
ar limits for the children; brings parents, children and educators closer; and ensures the continuity and quality
of education. According to the educators, to improve the development of language skills of SEN children in
the course of inclusive education, in the future, specialists and parents should be involved more proactively,
the number of children in groups of inclusive education should be reduced; education in movement should be
tried; STE(A)M methodologies should be used; best practices from foreign countries should be adopted, etc.

In summarising the qualitative research findings, it is important to note the research limitations. The limi-
tation of qualitative research is associated with subjectivity, which is inevitable in qualitative research. Even
though the necessary requirements for this kind of research were complied with in planning and carrying out
the research, the generalisation of the research results and the possibilities to apply them are limited by the
rather small number of research participants. Namely, the qualitative research results are unique and charac-
teristic only of the people that participated in the research. The conclusions of the research allow us to state
that the research into the development of language skills in pre-school children with SEN in the course of
inclusive education is relevant and necessitates its continuation.
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IKIMOKYKLINIO AMZIAUS SPECIALIUJU UGDYMOSI
POREIKIU TURINCIU VAIKU KALBINIU GEBEJIMU
UGDYMAS, VYKDANT ITRAUKUJ] UGDYMA

RAsa BRASLAUSKIENE, ERIKA TURAUSKIENE
Klaipédos universitetas (Lietuva)

Santrauka
Siy dieny $vietimo ir ugdymo diskursuose akcentuojama, kad kiekvienas vaikas yra unikali, aktyvi, be-
sikeiianti individualybé, kuriai turi buti sudarytos galimybés augti ir ugdytis ten, kur geriausiai tenkinami

jo poreikiai bei Svietimo pagalbos reikmés (Kauffman, Anastasion, Badar ir kt., 2016; Babinskiené, 2021).
Todél pastaruoju metu specialiyjy ugdymosi poreikiy turintys vaikai daznai jtraukiami j jprastai besivystan-
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¢iy vaiky grupes. Tarptautiniuose ir Lietuvos strateginiuose dokumentuose (Vaiko teisiy konvencija, 1989;
Salamankos deklaracija, 1994; JT Dakaro pasaulio $vietimo forumas, 2006; JT Nejgaliyjy teisiy konvencija,
2006; Lietuvos pazangos strategija ,,Lietuva 2030, 2012 ir kt.) akcentuojama Svietimo sistemos pertvarka.
Juose nusakoma biitinybé jgyvendinti jtraukyji ugdyma, taip uztikrinant galimybe kiekvienam vaikui daly-
vauti ugdymo procese pagal jo gebéjimus ir poreikius bei gauti savalaike pagalba. Ikimokyklinio ugdymo
grupéje kalbiniy gebéjimy ugdymas yra integrali grupés gyvenimo dalis. Kiekviena vaiky diena ugdymo
istaigoje susideda i$ situacijy, kurios savaime ugdo vaiky kalbinius gebéjimus. Vaikai, nepaisant jy lyties,
funkciniy galimybiy, socialinio, kultiirinio pagrindo, kiekvieng dieng gali natiiraliai bendrauti zaisdami, per
pusryc¢ius, pietus, pavakarius ir kt. (Schady, 2011; Hille, Evanschitzhy, Bauer, 2015). Taciau, be natiiraliy
situacijy, kur ugdomi vaiky kalbiniai geb&jimai, taikomi ir jvairlis ugdymo metodai, biidai, priemonés, ku-
rias ikimokyklinio ugdymo mokytojai (IUM) pasirenka atsizvelgdami j savo ugdytiniy individualig patirtj,
galias, raidos désningumus. Tad Siame straipsnyje keliamas probleminis klausimas: kokie yra specialiyjy
ugdymosi poreikiy (SUP) turin¢iy ikimokyklinio amziaus vaiky kalbiniy geb¢jimy ugdymo(si) ypatumai,
vykdant jtraukyjj ugdyma? Tyrimo objektas — ikimokyklinio ugdymo mokytojy nuomonés apie specialiyjy
ugdymo(si) poreikiy turin¢iy ikimokyklinio amziaus vaiky kalbiniy gebéjimy ugdymo(si) ypatumus, vykdant
jtraukyji ugdyma. Keliamas tyrimo tikslas — atskleisti ikimokyklinio amziaus specialiyjy ugdymosi poreikiy
turin¢iy vaiky kalbiniy gebéjimy ugdymosi ypatumus, vykdant jtraukyji ugdyma. Siekiant atskleisti [UM
nuomong apie SUP turin¢iy ikimokyklinio amziaus vaiky kalbiniy gebéjimy ugdymo(si) ypatumus, vykdant
jtraukyji ugdyma, pasirinktas interviu metodas. Atliekant tyrima rinkta, analizuota, sisteminta mokslinéje
literattiroje ir dokumentuose pateikta informacija, atlikty moksliniy tyrimy duomenys ir rezultatai; pasirinkta
tyrimo strategija, kuriamas tyrimo dizainas; sudaromas tyrimo instrumentas; vykdomas i§ dalies struktiiruo-
tas interviu; analizuojami, apibendrinami duomenys, rengiama tyrimo ataskaita. Kokybiniam tyrimui pagrjs-
ti remtasi interpretacine paradigma (Cohen, Manion, Morrison, 2007) ir konstruktyvistine prieiga (Berger,
Luckamann, 1999). Jos pritaikytos siekiant pateikti interpretacinj, visuminj, analizuojamos situacijos vaizda,
joje dalyvavusiy asmeny ,,iSgyventa patirtj* ir i§ situacijy analizes kylantj paaiskinimg. Atsizvelgiant j darbo
tikslg, tirti atrinkti individai, galintys suteikti prasmingos informacijos apie tiriama dalyka. Siuo atveju tai —
penki IUM, dirbantys jtraukiojo ugdymo grupéje, turintys darbo su emocijy ir elgesio, sulétéjusios raidos,
démesio bei aktyvumo vaikais patirties. [traukioji grupé — tai grupé¢, kurioje pripazjstama kiekvieno vaiko
teisé | ugdymasi kartu su bendraamziais.

Atlikus kokybinj tyrima nustatyta, kad kalbiniy geb&jimy ugdymas, vykdant SUP turinciy vaiky jtraukyjj
ugdyma, pedagogams yra kalbéjimo, klausymo(si), raSymo ir skaitymo ugdymas, atsizvelgiant j kiekvieno
vaiko gebéjimus, poreikius, temperamenta, charakterj. Interviu surinkti duomenys atskleidé kalbinio ugdy-
mo ypatumus. [UM nuomone, jtraukiojo ugdymo vaiky darzelyje procese SUP vaiky sakytinés ir rasytinés
kalbos gebé¢jimai ugdosi savaime, vykdant kasdiene veikla. Taciau jtraukyjj SUP turin¢iy vaiky ugdyma vyk-
dantys IUM, siekdami ugdyti sakytinés kalbos geb¢jimus, skatina vaikus zaisti jvairius zaidimus; inicijuoja
pokalbius; taiko dialoginio skaitymo metoda; inicijuoja artikuliacing manksta; skatina tyrinéti informaciniy
technologijy galimybes; supazindina vaikus su kalbos etiketo taisyklémis ir kt. Paaiskéjo, kad ugdydami vai-
ky rasytinés kalbos gebéjimus, IUM ragina juos kopijuoti, rasinéti raides; moko taisyklingai naudotis piesi-
mo, raS§ymo priemonémis, zirklémis; inicijuoja kiirybine veikla; skiria vaikams asmeninj démesj suteikdami
reikiamg pagalbg ir kt.

Atlikus tyrimg nustatyta, kad pedagogai, vykdantys jtraukyji ugdyma, susiduria su Siais SUP turinciy
vaiky sunkumais: sunkiai sukaupia démesj; negeba laikytis grupéje numatytos tvarkos. Siekdami jveikti
sunkumus informantai bendrauja, bendradarbiauja su ugdytiniy tévais. Glaudus bendradarbiavimas su tévais
padeda nustatyti vaikams aiskias ribas; suartina tévus su vaikais, pedagogais, uztikrina ugdymo(si) tgstinuma
bei kokybe. Pedagogy nuomone, siekiant tobulinti SUP turin¢iy vaiky kalbiniy gebéjimy ugdyma, vykdant
jtraukyji ugdyma, ateityje reikéty aktyviau jtraukti specialistus, tévus, mazinti vaiky skai¢iy jtraukiojo ugdy-
mo grupése; iSbandyti ugdyma judant; taikyti STE(A)M metodikas; perimti uzsienio Saliy geraja patirt] ir kt.

Apibendrinant kokybinio tyrimo radinius svarbu pazyméti tyrimo apribojimus. Kokybiniy tyrimy ribotu-
mas sietinas su nei§vengiamu $iy tyrimy subjektyvumu. Nors planuojant ir atliekant §j tyrimg laikytasi tokio
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pobudzio tyrimams biitiny reikalavimy, tyrimo rezultaty generalizavima ir jy pritaikymo galimybes riboja
i§ dalies mazas tyrimo dalyviy skai¢ius. Kokybiniy tyrimy radiniai yra unikalis ir budingi tik Siame tyrime
dalyvaujantiems asmenims. Sio tyrimo i§vados leidzia teigti, kad SUP turin¢iy ikimokyklinio amZiaus vaiky
kalbiniy gebéjimy ugdymo(si) tyrimai, vykdant jtraukyjj ugdyma, yra aktualis, tad juos reikéty testi.
PAGRINDINIAI ZODZIAL: specialieji ugdymosi poreikiai, kalbiniai gebéjimai, jtraukusis ugdymas.
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